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School safety is not an accident:

School Safety by Management and Design
Administrative Approaches

Schools are essential. Schools are good. Schools influence students positively. But, it is possible for schools to influence students positively and negatively at the same time, and schools can have no effect at all on some students some of the time. The negative influences are almost always unintended, and very often school personnel are either unaware of them or feel unable to eliminate them.

Conducting a careful study of the ways schools could be creating situations that cause stress and lead to violence is an important first step in reducing violence. Issues to address include the treatment of all students in a respectful, even, and fair manner; elimination of crowded conditions; reduction of unfruitful competition among students; provision of outlets for personal expression; and use of due process.

Environmental interventions, such as school security strategies and broader changes in the school climate, may be implemented before educational interventions to improve the chances for success. The school can begin enhancing safety before asking students to participate. Students may respect this inward look by school personnel, and some may respond with a greater willingness to examine their own behaviors.

A Framework for Administrative Approaches

Principals who are effective, visible leaders and who treat teachers, other staff, and students with dignity and respect create an environment conducive to learning, school attachment, and nonviolent behavior. Superintendents and principals who are innovative, provide adequate resources, and are actively involved in all aspects of violence prevention increase the likelihood of success.

Providing engaging and effective academic programs that recognize multiple forms of student achievement and providing opportunities for recreation and self-expression captivate the natural curiosity of students and channel their energy into constructive learning activities. High quality professional development opportunities should be available to teachers who want to learn new ways to actively engage students in the learning process.

Ensuring that there is a hierarchy of consequences for inappropriate behaviors may increase students’ respect for authority. The system must match consequences to the severity of infractions, enforce the disciplinary code consistently and impartially, follow due process in dealing with suspects (by using witnesses, gathering evidence, involving multiple staff members in deciding how to react), and reinforce positive behavior with an emphasis equal to that placed on sanctioning negative behavior. Authority figures improve chances of success for all when they emphasize, recognize, and reward exemplary conduct.

Effective communication of the school disciplinary code to both students and parents at the beginning of the school year, and again with each infraction, helps students learn the boundaries of appropriate behavior and teaches them to observe those boundaries. Good communication between school personnel and both parents and students at all levels increases the likelihood that needs will be recognized and met early. In addition, fear of violence among the general student body will be reduced and appropriate sanctions for violent behavior will be present.

Accurate monitoring and prompt reporting of serious violent behaviors to the police and the parents of both the perpetrators and victims acts as a deterrent to repeated offenses and sends a clear message that violent behavior is illegal behavior that will not be tolerated on school grounds. Tracking offenses by students, both in the school and in the community, provides essential information for planning appropriate remedies.

Training teachers in classroom discipline, handling disruptive and violent students, and treating all students with respect, thus avoiding embarrassment or humiliation, decreases the likelihood of school violence. Administrators could also consider tracking how many discipline referrals come from each teacher to determine if any need extra support in the classroom. Teachers can be trained to serve as models of nonviolent communication for students and to set the standards for appropriate classroom communication and behavior. Decreasing the number of students assigned to each teacher increases the likelihood that the training will have the desired result. For example, dividing large schools into smaller functional units is possible in many schools without additional funding.

School Security

Several high profile cases of school shootings have led schools and communities to consider alternatives for increasing the security of students and staff while on campus. Because youth are required to attend school, officials incur the legal responsibility to provide a safe environment.

Schools are increasingly held liable in civil cases when they fail to provide reasonable and prudent security to students. Having learned that no school is immune to serious and sudden violence, administrators are choosing to adopt new technologies and strengthen existing security strategies. Many of these approaches are expensive in start-up costs, external expertise, and maintenance and are more effective when updated periodically, yet for some schools the investment appears warranted. Collectively, these security approaches can reduce violence merely by channeling their behaviors into desired forms and eliminating opportunities for violent behavior.

A Framework for School Security

Monitoring all areas of the school building and grounds increases the risk of detection for violent offenders and increases their fear of being caught. Monitoring can be improved by ensuring that entries and administrative offices are visible from the street; exterior lights are break resistant; areas where students congregate are limited and supervised; playground equipment is located where school staff, neighbors, and police patrols have good visual surveillance; blind spots are limited by the use of low-level landscaping; the facility and grounds have sufficient lighting; and other methods. Volunteer patrols by students and parents can greatly increase monitoring as well as give students extra opportunities to hold leadership positions and learn responsibility. Students of all disciplinary histories should be encouraged to participate.

Spaces in and near the school that are difficult to monitor can be redesigned to eliminate places where violence is more likely to occur. Beneficial features of a school facility include limiting roof and window access, closing off areas under stairs, and eliminating drop tile ceilings where weapons can be hidden.

Restricting access to the building prevents inappropriate individuals, such as expelled students, students from other schools, and others, from entering and makes it more difficult for students to bring weapons into the school. Methods to restrict access include enforcing a policy against loitering on campus by non-students, requiring identification cards of all students and staff entering the building, limiting handles on exterior doors with the exception of major entry doors and places where fire fighters must be able to enter, and requiring that visitors sign in and be escorted.

Assigning an appropriate level of responsibility to every person in the school for maintaining a secure environment increases the likelihood that evidence of violence and the presence of weapons will be reported and that staff and students will be prepared to respond appropriately to incidents of violence. For example, students should be urged not to conceal violent disciplinary infractions or threats of violence by other students and to report the presence of weapons at school. Staff should be urged to report all violent incidents.

Effective use of security personnel, security devices, and police provides an added measure of safety. Metal detectors are expensive, slow the entry of students, and are not entirely effective, yet they can be used randomly (without advance warning) to limit the presence of weapons at school. Alarm systems and surveillance cameras draw attention to unauthorized entries. Police patrols increase the risk of being arrested for violent behavior and for carrying concealed weapons.

A number of systems are needed to prepare adequately for a violent crisis. These include providing communication devices to staff so they can alert administrators or security personnel of problems, back-up power and communications systems, a bull-horn for communicating with large groups of people, a telephone recording system to record bomb or other threats, a crisis response team with clearly delineated duties, a rapid parent notification system, and a single point of contact with the media.

A clean school makes school security a lesser challenge. A clean school means that students and staff respect the place where many people spend one-third of their days there. A clean school encourages respect among students for themselves and school officials, and increases the likelihood that vandalism and violent behavior will be reduced.

Eastern Kentucky University and

Southwestern High School, Somerset, Kentucky
A partnership was formed in 1999 between Eastern Kentucky University and three rural Kentucky high schools--Southwestern Pulaski County High School, Pulaski County High School, and Rockcastle County High School. The schools and counties have similar demographic makeup and are similar in size.

The research plan was based on a comparison of Southwestern High School to the other two schools as violence prevention interventions were implemented at Southwestern during a two-year period. Ninth graders from 13 to 17 years of age in all three schools were used as the intervention and comparison groups.

At the initiation of the project, ninth graders at all three schools participated in the National School Crime and Safety Survey. Differences were noted in the students’ perceptions of violence between the three schools. Students at Rockcastle County High School were less inclined to fight, perceived a higher respect by adults, and experienced less violence than at the other two schools. There were no statistically significant differences between Southwestern High School and Pulaski County High School. Teachers’ perceptions of violence, however, were nearly equal at all three schools. Discriminate analysis of significant items revealed that staff at Rockcastle perceived the highest sense of justice and safety in the school--rules were known and obeyed and problems were dealt with effectively. The staff at Southwestern High School reported the highest need for violence prevention at their school.

The research team at Eastern Kentucky University consists of a principal investigator, a project manager, an intervention coordinator and a research associate. At the beginning of the project, members of the research team met with Southwestern High School to discuss ways the team could assist the school in violence prevention. The goal was to incorporate violence prevention strategies on at least two levels. First, universal strategies were provided to 80 to 90 percent of the students. Second, targeted interventions served the 5 to 15 percent of youth who were exhibiting poor or inappropriate behavior with peers and adults and were in need of instruction in social skills. It was also determined that Eastern Kentucky University could best assist the school by providing support to some good programs that were already in place at the school. 

The first step taken was to hire an intervention coordinator who was based at Southwestern High School. This individual was responsible for assisting in all aspects of the intervention, including the teaching of conflict resolution skills, teaching anger management classes to students referred for inappropriate behavior. This person was available to the school staff to teach classes related to violence prevention, formation and sponsorship of a Students Against Destructive Decisions (or SADD) club for the students, assisting with administration of the National School Crime and Safety Surveys, data collection, and focus interviews with staff.

Based on initial discussions with school administrators, it was determined that conflict resolution strategies would be taught to all freshmen at Southwestern High School. Conflict resolution was chosen as an intervention strategy because the school’s administrators perceived that their students needed to develop an increased tolerance for diversity. Conflict resolution skills are helpful in teaching respect for diversity and are essential in schools, communities, and workplaces. The training taught students to understand that conflict is a normal part of life, and included strategies in recognizing, managing, and resolving conflicts in peaceful, non-coercive ways. The students and staff perceived the training sessions, which were held in the spring of 1999 and again in the fall of 2000, to be very positive and helpful.

The 2000-2001 school year was to be the first year for character education at both Southwestern High School and Pulaski County High School. In an effort to support and supplement the character education program at the intervention school, the EKU team purchased The Art of Life book for all freshmen. English teachers at the school were to use the book to enhance the teaching of the guiding principles in the Character Education program. The book used short stories to teach students about desirable character traits. Although it is not actually considered a violence prevention program, Character Education is a starting philosophical principle that emphasizes the likelihood of widely shared and pivotally important core ethical values, such as caring, honesty, fairness, responsibility, and respect for self and others, and these core ethical values form the basis of good character.

The Eastern Kentucky University research team met bi-monthly with administrators at Southwestern High School to discuss the progress of some of the violence prevention strategies included in the intervention. These discussions also served as a forum for the school staff to communicate with EKU’s staff regarding the effectiveness of the various elements of the intervention. The meetings were used to review discipline referrals, and the school staff learned the importance of identifying trends and intervening among students who had frequent referrals or who exhibited behavior that called for specific interventions. The school’s staff also learned to look for trends of problem behaviors that might occur in certain areas within the school or at certain times of the day. 

Southwestern High School had some programs in place that had the potential to help many students. The Student Assistance Program was available to meet the needs of students in several areas including:

A tobacco cessation program,

An alcohol awareness program,

A social skills curriculum,

Anger management, and

A safe driving program.

The school also has an active peer mediation program in place.

The school’s staff recognized that although these programs were available to students, there were very few students referred; therefore, the EKU staff sponsored a program for the faculty to increase awareness of these programs and to encourage them to refer students as needed.

The intervention coordinator from EKU taught an anger management class using the Violence Prevention Curriculum for Adolescents. This program allows students to examine the causes of anger and the healthy and unhealthy ways to express it.

Another component of the EKU intervention included the purchase of Relate for Teens software. This comprehensive interactive program addresses violence and conflict resolution, anger management, character education, drug and alcohol education, and other related issues. This computer program was used with students who were referred for in-school suspension. In a recent study, researchers from Columbia University and New York University, working in a New York public school setting, demonstrated that Relate For Teens software changed teen behavior in positive ways--reducing aggressive acts by 32 percent and increasing pro-social acts by 77 percent--and that those changes were correlated with improvements in educational outcomes by as much as a 62 percent decrease in summer school referrals.

In order to facilitate student involvement in violence prevention, the EKU intervention coordinator assisted the students in forming a Students Against Destructive Decisions (or SADD) club. This forum enabled students to discuss problems caused by violence as well as other destructive decisions, such as drinking and driving, and drug use. The club was very successful, and the students initiated anti-drug and anti-violence campaigns during the year. The students really enjoyed their involvement in this club and felt that it gave them ways to help express their views and to contribute to making their school safer.

Another program sponsored by the Eastern Kentucky University project was the development of a program that provided teachers with information on

· How to identify different types of anger,

· How to deal with angry individuals,

· How to avoid fueling an explosive situation,

· How to deal with angry groups, and

· Types of physical intervention to use when you are physically attacked.

Strategies for protecting other youth during a crisis were also presented. These strategies include

· Interventions to use if a person threatens suicide, 

· What to do if a student has a weapon,

· How to complete incident reports,

· Strategies for debriefing after an incident occurs, and

· How to deal with suspected child abuse.

One hundred percent of those in attendance said the program provided very useful information that they needed to support their roles as educators.

Another service provided by the EKU research team was a school security assessment by a professional security expert. Dr. Pam Collins, a security expert affiliated with EKU’s College of Justice and Safety, conducted these assessments. Each school was provided with a comprehensive overview of their school with recommendations for improvement in a few areas. In general, each of the assessments was positive.

Focus interviews with students and staff have recently been conducted. Both students and staff expressed positive feelings toward the intervention and felt a sense of pride from having been able to participate in the project. Most of the staff interviewed expressed that they have become 

more aware of the need to incorporate the teaching of violence prevention and social skills development into the curriculum.

Initial examination of the data has been positive. The intervention school showed significant decreases in students who are perpetrators of violence compared to the two control schools.

The EKU research team believes that intervening at many levels was effective in improving the overall school climate, and was responsible for decreasing violent behaviors within the school.

Conflict resolution and character education were universal components taught to all students within the study. Professional development for staff was provided. Students became involved through the SADD club. Students with serious anger management problems were dealt with through the anger management class, and school security was examined closely to help administrators identify any potential safety and security problems.

As the data continue to be analyzed and more specific results are known, significant differences can be attributed to the multiple levels of the intervention. School administrators will be provided with enhanced knowledge of how to effectively implement violence prevention programs and evaluate their effectiveness over time.

Morehouse School of Medicine and

Atlanta Public Schools
The Morehouse School of Medicine, located in Atlanta, Georgia, is a historically black university. Morehouse conducts a multi-site research project in two of seventeen middle schools in the Atlanta Public School System.

The intervention and comparison schools are located in southwest Atlanta, close to the city’s downtown business district. Almost all of the 640 students who are enrolled in the intervention school are African-American. More than 95 percent are eligible for the federal free and reduced lunch program.

Prevention program organizers at the Morehouse School of Medicine worked in collaboration with faculty and staff to identify strategies and initiatives conducive to high academic performance and school-wide nonviolent behavior. The whole school approach to the intervention focused on organizing several action teams, made up of faculty and staff who would implement the prevention model within the school.

In the first year of the project, program planners utilized the Consistency Management and Cooperative Discipline Model among teachers, staff, and administrators, and formed the School Governance and Leadership Action Team.

Members of this action team supported the principal by operating a school safety control and orientation for a newly implemented metal detection system.

Members of the Behavior Code Action Team worked to communicate behavioral expectations to students by posting consequences for inappropriate behavior. Action team members also encouraged the teaching personnel to acknowledge students who demonstrated positive behavior at school. Students were able to earn special privileges, and the administration rewarded teachers for involvement in the action team planning process. Teachers were able to obtain time off in exchange for their involvement. The result was an improvement in overall coordination of violence prevention activities throughout the school.

Another action team assessed the physical safety of the school. This team was charged with taking a proactive stance to prevent opportunities for violence that could occur in high-risk locations within the school building or on school grounds. Part of this effort involved taking a school-wide inventory of the physical elements that might create opportunities for violent acts to take place. This group also worked with the Board of Education to place cameras and monitoring devices in the school.

One of the most important facets of the program came to fruition in the second year when program organizers worked with the school principal and other teaching personnel to identify topics for professional development. 

The same year, teachers worked with the students to improve student-centered classroom instruction. This method allowed students to assume greater personal responsibility for the management of the classroom, while the teacher acted as the chief executive officer of the class. The approach helped to build a sense of trust and confidence in the students’ abilities to make good decisions about ways to stay out of trouble and ways to avoid circumstances that could lead to verbal and/or physical conflict. 

While stressing the importance of academics during the process of learning about violence prevention, students were also able to recognize the importance of maintaining a connection with their culture and community.

Students participated in specific pro-social skill development and cultural enrichment training sessions. The Morehouse School of Medicine staff conducted these sessions using the Second Step violence prevention curriculum, along with two curricula that focused on cultural enrichment: Growing up Black and Proud and The Journey. These 50-minute sessions were initially conducted twice a week, and then were expanded to 90 minutes in the second year of the program’s implementation.

Another important component of the school-wide intervention involved the participation of professional counselors who were familiar with the individual students, as well as the school system as a whole. 

Working closely with MSM staff and other teachers, school counselors identified students for intensified behavioral intervention. These activities were designed to facilitate better student cooperation and to encourage more meaningful participation in the violence prevention training sessions and regular classroom instruction. Sessions with the school counselors were often one-on-one and, frequently, the counselors, school and Morehouse personnel worked together to address the individual needs of each student. These collaborative activities included working directly with the parents through telephone contact in order to encourage consistency from the school to the home setting.

The school principal worked diligently with the teaching staff, support staff, and Morehouse School of Medicine personnel to address unsafe and potentially volatile conditions as they occurred among students. This included monitoring behavior before school, after school, and, in some instances, while the students were on school buses.

The school’s administration intervened directly with the students through counseling, referral for psychological assessment, or, as necessary, in-school or out-of-school suspension. The school’s principal also worked with the parents directly by requiring their involvement and sincere support of the school’s instructional agenda. Often, specific measures were required of the parents before a suspended student could return to school.

During the first four years of the intervention, action teams evolved into a school-wide planning council.

During the first full year of implementation, comprehensive action planning teams worked toward more integral involvement from community members, such as senior citizens, volunteers, and special programs-to-work with students. These elements encouraged students to adopt creative alternatives for avoiding violence. Students were encouraged to seek activities that reinforced self-expression such as drama, music, and athletics. Parental participation was an important part of this process.

In the second year of the program, parent training sessions were piloted. Parent workshops were designed to explain the methods that pro-social-skills students were learning in violence prevention classes. The training also helped parents learn techniques they could use to strengthen these same skills at home.

Community members also participated at the school to reinforce academic performance and decrease the potential for violent activity. Police officers, affiliated with the Atlanta Police Department, patrolled the hallways of the school in order to respond to any significant threat to the safety of the students and staff. Other contributors to the overall effectiveness of the project included private sector corporate partners as well as volunteers for mentoring students and the promotion of reading and tutorial services.

Identification and measurement of violence at the school was an ongoing process that included multiple data sources. Morehouse personnel worked with school representatives to collect information about violence through student self-reporting. Other important sources of information included archival data that the school system collected routinely on assaults, fights, weapon-carrying, and dangerous events that occurred during the school day. Focus groups, made up of key teachers and students who participated in the program, also provided insights about ways to enhance the program’s effectiveness. The school’s principal encouraged the teaching staff to document academic and safety priorities in order to maintain the comprehensive approach that the school was working to implement. These information sources, along with standardized test score data, formed the foundation for further planning at the school council level.

The violence prevention project drew heavily on specific, scientifically-validated models for decreasing violence and improving safety within the school setting. The Consistency Management and Cooperative Discipline Program was one of these. Others included community policing, environmental design and classroom management, with organizational support for the use of that technology. In the second year of the program, teachers were involved more intimately in implementing the program within the classroom environment. Because of this, students, teachers, and staff collaborated with each other more effectively in order to meet the academic and safety goals for the school.

University of Wisconsin at Milwaukee and

Milwaukee Public Schools
The Milwaukee partnership includes a team from the University of Wisconsin-Milwaukee, the Milwaukee Public Schools, and the Milwaukee Police Department.

Among other efforts, the research plan at the Milwaukee site is based on assessing the effects of implementing a school-wide intervention at both a high school and a middle school in the city s Northwest corridor. The intervention was implemented under the authority of the Milwaukee Public Schools Office of Violence Prevention. The Classroom Organization and Management Program (or COMP) was chosen with the expressed aim of reducing office referrals, suspensions, expulsions, and other administrative outcomes resulting from disciplinary problems.

COMP is a research-based program approved in 1996 by the Program Effectiveness Panel of the United States Department of Education. COMP is a pro-active program of classroom management. Two primary goals are specified for the program.

· Improving teachers’ instructional and behavioral management skills through planning, implementing, and maintaining effective classroom practices, and

· Improving student engagement and to reduce inappropriate and problematic behaviors through promotion of a well-managed environment.

Many beginning and experienced teachers lack the skills and/or knowledge of appropriate strategies to deal effectively with disciplinary problems. Those who do are most likely to lack the confidence necessary to gain and maintain control of classrooms and other elements of the school environment. COMP was selected as a means to provide teachers with materials and in-service training to improve individual management skills and as a means to boost the faculty’s collective potential for developing and maintaining a proactive stance to reduce and prevent disciplinary problems.

COMP emphasizes that teaching involves both academic and social skills, and that both academic and social behaviors are developmental. This program guides teachers in working through steps to create a well-organized classroom, and approaches the process as teachers encounter it. First, planning is focused in a variety of key areas. Next, strategies for implementing the plan and establishing good management policies are presented. And, third, methods for maintaining these procedures throughout the year are implemented.

The program schools were selected by a working group that represented multiple connections to the community. The working group included

· the University of Wisconsin-Milwaukee research team,

· system administrators, principals, and teachers from Milwaukee Public Schools,

· the Milwaukee Police Department liaison to Milwaukee Public Schools, and

· representatives of the Mayor s Office,

· as well as representatives from the local Boys and Girls Clubs.

Among other things, the group considered a variety of factors, including volume of office referrals, law enforcement referrals at various schools, and nature of incidents.

In implementing the program at the two schools, psychologists from the Milwaukee Public Schools Office of Violence Prevention conducted 18 hours of training for teachers. This involved two full days of training, with part of a third day for follow-up. The training had a three-pronged focus on planning, implementing, and maintaining processes and practices. Training covered six key areas.

· Organizing the classroom,

· Planning and teaching rules and procedures,

· Managing student academic work,

· Maintaining good student behavior,

· Planning and organizing instruction, and

· Conducting instruction and maintaining momentum.

Within these six areas, the training also stressed strategies and practices for improvement of student task engagement, reduction of inappropriate and disruptive student behavior, promotion of student responsibility for academic work and behavior, and improvement of student achievement.

COMP is based on four premises.

· Effective classroom management is proactive, not reactive,

· In effective classrooms, instruction and management go together,

· Students are active participants in the learning environment, and

· Teachers working together synergistically help one another.

During implementation, the Office of Violence Prevention added peer coaching as an element to enhance the COMP approach. Teachers within each school were designated as peer coaches to assist others in maintaining implementation, capitalizing on strengths and resolving difficulties, providing support and encouragement.

The program high school serves approximately 1,550 students, and the program middle school serves approximately 850 students. The environments of the schools are complex. The students have diverse academic and behavioral needs, and the schools’ staff is becoming increasingly involved in efforts that are more technologically demanding. A large percentage of the students are at risk for academic failure, dropping out of school, and disciplinary problems. Teachers and administrators are faced with many demands that include the need for coordinated and effective efforts to reduce disciplinary issues, as well as time spent dealing with disciplinary problems. Non-compliant behavior, classroom disruption, and more serious violent offenses are just some of the problems that consume teachers’ time.

COMP provided an avenue for a coordinated school-wide attempt to promote a good learning environment. This involved teachers and administrators directly in focusing on improvement of classroom processes and practices, including a direct focus on improving student behavior. Administrators and teachers at each of the schools made a commitment to the Office of Violence Prevention to implement COMP with fidelity.

Training began during the 1998-1999 school year. That year was considered a formative year at the schools. During the 1999-2000 and 2000-2001 school years, COMP was in place at the two schools, and these years were considered summative evaluation years. In other words, these two academic years constituted a time period for full formal assessment of the effects of the program at the two schools.

In order to assess the effects of the program, the UWM research team collaborated with the personnel of the Milwaukee Public Schools Office of Violence Prevention to develop an evaluation design based on that outlined in the Evaluation Protocol Statement of the Hamilton Fish National Institute Consortium. The assessment design includes both process and outcome evaluation components.

There are many direct and indirect effects that may result from a school-wide initiative such as COMP, as well as a broad range of questions to be addressed in an evaluation of such an initiative. The Office of Violence Prevention and the schools implemented COMP with the expressed aim of reducing office referrals, suspensions, expulsions, and other disciplinary actions, as well as improving the learning environment. Specific to these aims, primary questions to be addressed involved whether or not office referrals and resultant disciplinary actions changed. It was also important to include attention to environmental conditions related to learning, including addressing student and teacher perceptions of safety, enforcement of rules, consistency in application of rules, and related issues. Questions related to implementation of the program were also important. Understanding and monitoring the ways in which teachers implemented their training was integral to assessing the operation of the program.

The research plan used a non-equivalent comparison design. A comparison high school and a comparison middle school participated. These schools maintained operations as usual, without the introduction of the COMP program. Data are being collected at each of the four schools, as well as from several sources in the community.
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Bailey has clerked at the law firm of Gleaves Swearingen Larson Potter Scott and Smith during law school and formed a startup computer service company, SynapTECH, Inc. In a volunteer capacity, Bailey has served on the Board of Directors of the Lane Transit District in Eugene, Oregon where he led development of innovative transit and transportation projects including a new federal demonstration program for Bus Rapid Transit. Currently, he volunteers with the DC AIDS Ride and the Parkinson's Action Network.

Bailey holds a Bachelor of Arts in Political Science from the University of Oregon, where he also served as student body president. He received his JD from the University of Oregon School of Law in 1996.

 SEQ CHAPTER \h \r 1Dana T. Bedden, Principal, School Without Walls High School, Washington, D.C.

Dana Bedden is principal of the District of Columbia’s School Without Walls Senior High School. School Without Walls is a magnet school that offers a non-traditional college preparatory program. This program provides an alternative to conventional instructional programs for 329 students who use the nation’s capital as their classroom.

Bedden is responsible for providing a quality, student-centered environment that maximizes integrative, interactive, experiential learning within the framework of a humanities approach. Under his leadership, 94 percent of the school’s graduates have enrolled in 4-year colleges or universities, and have averaged 5 million dollars in scholarship offers each year. Bedden assumed his current position in 1999.

As an educational administrator, Bedden’s responsibilities for school safety have included scheduling safety and security personnel for building security, athletic/activities events, and transportation. His current school is located approximately five blocks from the White House and State Department. The current student body is approximately 68.4 percent African American, 19.8 percent Caucasian, 7 percent Asian/Pacific, 4.5 percent Hispanic, and 0.3 percent American Indian. Bedden and his staff have appeared on numerous radio and television programs throughout the District addressing a broad range of public education issues. Recently, Mr. Bedden, his staff and students participated in a round table discussion for Black Entertainment Television regarding the World Trade Center and Pentagon tragedies.

Bedden received a Bachelor of Science degree in Exercise and Sport Science from the University of Florida, a Master of Education in Educational Administration from Penn State University and is currently completing his dissertation for a doctorate in Educational Leadership and Policy Studies at Virginia Tech. He has focused his doctoral program on high school principal’s knowledge of school law related to search and seizure procedures. His previous administrative experiences include serving as the Director of Athletics for York City School District, Community and Athletic Resource Administrator for Exeter Township School District, and as a Subschool Principal with Fairfax County Public Schools. He is a member of the National Association of Secondary School Principals, Association of Supervision and Curriculum Development, Phi Delta Kappa International, Educational Law Association, and American Association of School Administrators.
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Don Blue is a member of the Safe Schools Office with Fayette County Public Schools, which serves 33,000 students in Lexington, Kentucky. In his position, Blue develops programs and provides training and consultation to school staff on a variety of programs related to school safety and student success.

Blue has established training and supporting Student Assistance Teams throughout the district. He works collaboratively with community agencies supporting students and families. Blue consults with school staff and parents when students present threatening behavior to themselves or others. Blue conducts school safety assessments and advocates Crime Prevention Through Environmental Design (CPTED) concepts within school, neighborhood and community settings.

Blue consults, also, with architects and planners with new and renovated building designs.

 SEQ CHAPTER \h \r 1Lori Cameron, School Psychologist, Milwaukee Public Schools

Lori Cameron has worked for the Milwaukee Public Schools for the past 11 years. She has taught in public and private school settings, and served as a school psychologist in rural, suburban and urban settings.  She has experience with preschool through secondary students, regular and special education students, and adjudicated youth.

For the past five years, Cameron has served on the Milwaukee Public Schools’ Violence Prevention Team (VPT).  With an emphasis on staff development for teachers, the VPT recently received recognition from the National Association of School Psychologists for a program development and delivery system that is based on research, program evaluation and participant feedback.

Cameron is a trained workshop leader in several areas, including the Classroom Organization and Management Program; Second Step: A Violence Prevention Curriculum; Discipline with Dignity and; Peer Mediation. In a joint project with the Alverno Teaching College, Cameron co-developed a format for training classroom teachers in peer-coaching.

 SEQ CHAPTER \h \r 1Pamela A. Collins, Ed.D., C.F.E.

Pamela Collins is Director of the Justice and Safety Center in the College of Justice and Safety at Eastern Kentucky University (EKU) in Richmond. She is a Professor of both undergraduate and graduate studies in the Loss Prevention and Safety Department, where she served as Department Chair for five and a half years. Collins has served, also, as Acting Dean of Graduate Studies at EKU. Prior to coming to EKU in 1986, Collins worked as an Industrial Security Specialist for General Electric, Aircraft Engine Business Group Division.

Collins serves as Chairperson for the Crime and Loss Prevention Council of the American Society of Industrial Security and is a member in good standing with the Academy of Criminal Justice Sciences. She has numerous publications relating to Security and Loss Prevention, including papers on crime prevention, campus security, drug testing, physical security, false alarm rates, and workplace violence, as well as other issues related to security policies and procedures. Collins has written textbooks including Principles of Security and Crime Prevention, Women in Public and Private Law Enforcement, and Workplace Violence: A Continuum From Threat to Death.

Collins has provided expert testimony on the issues of physical and procedural security and has served as an independent security consultant to organizations such as Toyota Motor Manufacturing; King Faisal Specialist Hospital in Riyadh, Saudi Arabia; Central Bank of Nigeria; Aramco Services Company; and numerous private colleges in Kentucky.

Collins has traveled extensively and lectured in England, India, Nigeria, South America, the Middle East, and Sweden. She has lectured and made presentations, also, in many states within the U.S. Collins holds a Bachelor of Science Degree in Security and Public Safety and a Master of Science in Criminal Justice from EKU. She holds a Doctorate Degree in Educational Policy Studies from the University of Kentucky. Collins is a Certified Fraud Examiner (C.F.E.).

 SEQ CHAPTER \h \r 1James P. Griffin, Jr., Ph.D., Morehouse School of Medicine

For the past twenty-six years, Jim Griffin has been involved in behavioral health promotion, training, education, and research. During the last twelve years, he has focused  his career on the prevention of abuses of alcohol, tobacco, and other drug and on violence prevention. He has consulted on the transfer of research-based prevention technologies in Louisville, Kentucky; Memphis, Tennessee; Washington, D.C.; Atlanta, Georgia; and Miami, Florida.

He has contributed work to professional journals such as the Journal for African American Men, the American Journal of Health Studies, and the American Journal of Orthopsychiatry. He has also co-authored work in the book Violence in American Schools: A Practical Guide for Counselors.

Griffin is principal investigator for two prevention programs operating in public schools in Atlanta. One of the programs, funded by the National Institutes of Health, is the BRAVE Program (Building Resiliency And Vocational Excellence). BRAVE is a substance abuse and violence prevention program. The program adds a vocational and success-oriented dimension to prevention with mentoring from successful community role models being a vital part of the initiative. The program serves both male and female eighth graders, and employs men and women as mentors. The program especially emphasizes teaching African American males (and females) ways to become successful, productive, well-rounded, and responsible men and women through behavioral training and manhood/womanhood development.

Griffin also directs a school-wide violence prevention program in a Metropolitan Atlanta public school as part of a seven-university, national consortium of the Hamilton Fish Institute. This initiative enlists the involvement of school personnel through professional development and trains small groups of students in prosocial skills that foster a non-violent lifestyle. The program uses peer influence to encourage nonviolence and  strong academic performance by working through club members. This student-led club, Students Against Violence Everywhere (SAVE), cultivates positive behavioral norms and facilitates academic performance. The School Incident Reporting 

and Evaluation Network (SIREN) project, a complementary extension of the initiative, uses anonymous violence prevention reporting systems as a management tool to create a safer and more effective learning environment.

Griffin serves on the faculty at the Morehouse School of Medicine (MSM) in the Department of Community Health and Preventive Medicine. Additionally, Griffin is the Social and Behavioral Track Coordinator for the Masters of Public Health Program at MSM. He has also served as adjunct faculty at Emory University’s Rollins School of Public Health. Griffin has a doctorate in psychology with specialized training in behavior modification, school 

psychology, and community/organizational psychology. He attended West Virginia University in Morgantown, West Virginia; Howard University in Washington, D.C., and Georgia State University in Atlanta.
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 SEQ CHAPTER \h \r 1Rick Lovell, Ph.D., Associate Professor, the University of Wisconsin at Milwaukee

Rick Lovell is presently associate professor of criminal justice at the University of Wisconsin at Milwaukee where he has taught for the past 15 years. Lovell is a member of the Consortium of the Hamilton Fish Institute on School and Community Violence and as well as a founding member of the Institute. He and Carl Pope are co-principal investigators of a five-year study involving the Milwaukee Police Department and Milwaukee Public Schools.

Lovell has participated in a number of research projects funded by the National Institute of Justice (NIJ), the Office of Juvenile Justice and Delinquency Prevention (OJJDP), the Wisconsin Office of Justice Assistance (OJA), and other agencies at various levels of government. These research projects have included the evaluation of Operation Weed and Seed in 22 cities, evaluation of gang prevention and intervention programs in 33 cities, assessment of the extent of minority over-representation in juvenile justice processing (Wisconsin’s federally mandated study on Disproportionate Minority Confinement or DMC), and evaluation of Stepping Up (a specialized program for female inmates with co-occurring behavioral and diagnosed mental disorders in Wisconsin’s maximum security institution for girls). 

Lovell recently co-authored an edited book on criminal justice research and is presently working on a book under contract with Allyn-Bacon Publishers. He recently co-authored a major synthesis of the DMC literature for OJJDP. He is author of numerous books, book chapters, articles, reports of research, and other publications. Lovell has served as consultant to varied organizations and agencies, both public and private. Further, Lovell is co-coordinator of the California Department of Corrections Leadership Institute, providing an extensive in-service educational experience to the Department's upper level leaders. 

 SEQ CHAPTER \h \r 1Joy S. Renfro, Ed.D, RHIA, CMA, CCS-P, Eastern Kentucky University

Joy Renfro is an Associate Professor in the College of Health Sciences at Eastern Kentucky University where she teaches graduate and undergraduate courses in the Department of Medical Assisting Practice. Renfro has served as the Principal Investigator of the Eastern Kentucky University School-Based Violence Prevention Project since 1999, in partnership with the Hamilton Fish Institute on School and Community Violence. The project has enabled EKU and the Institute to learn more about violence in rural schools. EKU will be the University Partner primarily responsible for conducting needs assessment and designing a school bus intervention component in the upcoming year. Renfro also teaches a graduate class entitled “Violence Prevention in Schools and Communities.”

Renfro serves on the Task Force for Test Construction for the American Association of Medical Assistants (AAMA) and has served as a surveyor of medical assisting programs for the AAMA. She has written articles related to health and medical practice management. Topics of these articles include teaching students to think critically, measuring social support, implications for health and wellness, using health information technology to improve America’s health delivery system, and understanding and preventing osteoporosis. Recent presentations include Osteoporosis Prevention, Measuring Indicators of Tobacco Related Problems at the State Level: A Way to Prioritize in Planning for Interventions, ICD-10-CM: Key Transition Issues for Coding in the 21st Century, Developing Compliance Programs for Physician Practices, EKU School-Based Violence Prevention Project, and Violence Prevention in Rural Schools.

Renfro holds a Bachelor of Science Degree in Health Information Management and a Master of Arts Degree in Allied Health Education from Eastern Kentucky University and a Doctorate in Kinesiology and Health Promotion from the University of Kentucky. Her doctoral dissertation topic was “Measuring indicators of tobacco-related problems at the state level: A way to prioritize in planning for interventions. Renfro is a Registered Health Information Administrator, a Certified Medical Assistant and a Certified Coding Specialist-Physician Based.

Becky B. Ritchey, M.S., Project Director, Eastern Kentucky University Violence Prevention Project

Becky B. Ritchey is presently the Project Director of the Eastern Kentucky University Violence Prevention Project (EKU-VPP).  The EKU-VPP, in partnership with the Hamilton Fish Institute since 1999, has studied violence prevention efforts in 3 rural Kentucky schools as part of the Institute’s University Research Consortium.  Ms. Ritchey oversees the day-to-day operations of the project, coordinates the videoconference series for the Hamilton Fish Institute and works closely with project and school staff to meet the goals and objectives of the research project.

Ms. Ritchey has been with Eastern Kentucky University for 8 years and has previously managed the Juvenile Justice Telecommunications Assistance Project for the Office of Juvenile Justice and Delinquency Prevention and served as the Training Coordinator for the Kentucky Educational Collaborative for State Agency Children.

Ms. Ritchey holds a Master of Science degree from EKU in Criminal/Juvenile Justice Administration and a Bachelor of Arts degree from the University of Kentucky in Journalism/Political Science.

 SEQ CHAPTER \h \r 1Kristine Sieckert, Certified School Psychologist, Oconomowoc Area School District, Wisconsin

Kris Sieckert is a nationally certified school psychologist serving the Oconomowoc Area School District in Wisconsin. She is a nationally recognized expert on school crisis. She developed an award winning manual on crisis response and loss, which has been used as Wisconsin’s model for programming.

The National Association of School Psychologists (NASP) appointed Sieckert as the Central Region Facilitator of their National Emergency Assistance Team (NEAT), and she presently serves as the co-chair. She is also a member of the NOVA/NASP crisis teams in which she served as the team leader in the Edinboro, Pennsylvania; Springfield, Oregon; and Eureka, California tragedies. The International School Psychologist Association has appointed Sieckert to its first 16-person international crisis team.

Sieckert serves as an educational consultant to many school districts throughout the Central States. She provides, also, staff development and training opportunities with topics ranging from crisis response, 504, parenting, emotional intelligence, grief/loss, and women’s issues. Sieckert is a guest lecturer at the University of Wisconsin.

She has published numerous articles for NASP’s newsletter, the Communque. NEAT is currently developing a textbook and manual in crisis response in public schools. Sieckert has been interviewed and featured on PBS/St. Louis, Dateline, Fox News and Channels 4, 6, and 38 in Wisconsin. The National School Public Relations Association featured Sieckert on their video production on crisis management. Most recently, Sieckert has been selected as School Psychologist of the Year in Wisconsin, and as one of three finalists nationwide, was recognized as NASP’s National School Psychologist of the Year, receiving her award in March 2000 in New Orleans.

Presently, Sieckert is a doctoral candidate through California Coast University. She received her Education Specialists degree from Pittsburg State University. Her Masters degree and undergraduate studies were from the University of Wisconsin at Milwaukee. The fundamental backbone of her experience comes from her years as a classroom teacher at the elementary and secondary levels, summer school librarian, director of special education, and as a school psychologist.

 SEQ CHAPTER \h \r 1Kelvin Walston, Morehouse School of Medicine and Clark-Atlanta University

Kelvin Walston is a Graduate Research Assistant at Morehouse School of Medicine and a third-year graduate student at Clark-Atlanta University pursuing a Masters in African Studies. He has experience in mentor training with the BRAVE (Building Resiliency And Vocational Excellence) program on substance abuse and violence prevention for pre-adolescent and adolescent African American youth.

He has served as a violence prevention trainer in several urban schools. He works continually with disadvantaged 

African American youth and has conducted numerous workshops on the historical and cultural aspects of African Americans.

Walston is the former historian and student association president at Elizabeth State University.

 SEQ CHAPTER \h \r 1Frank J. Zenere, Ed. S., School Psychologist, Miami-Dade County Public Schools

Frank Zenere formally served as a special education instructor, and is currently a school psychologist and crisis management specialist for Miami-Dade County Public Schools, Miami, Florida, the fourth largest school district in the country, serving over 370,000 students. He has responded to crises and/or conducted training in 20 states, as well as in Central and South America, Europe and Asia. Frank has participated as a crisis responder, following hurricanes Andrew and Georges, and the deadly tornado outbreaks in Central Florida, North-Central Alabama and Arkansas. Frank also served as a consultant following the school shootings in Jonesboro, Arkansas.

In November, 1999, Zenere conducted training in Turkey, following the devastating earthquakes. Frank assisted in the coordination and delivery of crisis response services following the campus homicide of a Lake Worth, Florida, middle school teacher, and the campus shootings of two middle school students in New Orleans, Louisiana. Most recently, Zenere provided training and crisis response services in El Salvador, following a series of strong earthquakes.

Zenere is an appointed member of the Florida Department of Education, Interagency Advisory Committee for the School Emergency Plans Project; the Florida State Task Force on Suicide Prevention; and the American Association of Suicidology committee to develop post-suicide response standards for schools.  He is a crisis responder and trainer for the National Organization for Victim Assistance; Washington, D.C.; and a member of the National Association of School Psychologists National Emergency Assistance Team.

Zenere received his Specialist, Master and Bachelor degrees from Florida International University.

